
Program Review – English Department Berkeley City College, March 2010
 
1.  College:  Berkeley City College
     Discipline, Department or Program:  English Department
     Date: March 12, 2010
     Members of the Accelerated Instructional Program Review Team:  Jenny Lowood,  
        Cleavon Smith, Loretta Kane, Meredith Paige
 
______________________________________________________________________________
 
2.  Narrative Description of the Discipline, Department or Program: 
 
As of 2008/09, the English department at Berkeley City College is the largest in the college, accounting for 14.8% of its FTES ; its goals include providing all students with strong skills in reading and writing (a primary institutional learning objective), preparing students for transfer, and providing basic skills instruction in English.  The department awards an associate of arts degree in English language and literature, an associate of arts degree in English language/writing, and certificates of completion in creative writing focusing on fiction, playwriting/screenwriting, or poetry.  The majority of sections of English classes offered at the college are those classes in reading and composition which are required of all students who wish to transfer to four-year colleges or otherwise matriculate, and basic skills courses which help underprepared students to ready themselves for these higher level courses.  Thus, English courses at the college tend to fall into four broad categories:  literature, creative writing, reading and composition, and basic skills (see appendix 3).

In the area of literature, the college currently offers the four classes which U.C. Berkeley requires of its lower division English majors; students planning to transfer as English majors to U.C. Berkeley must have taken at least two of these classes.  The acceptance rate for B.C.C. English majors applying for transfer to U.C. Berkeley who have taken at least two of these classes has been approximately 90% over the last five years, with 21 students accepted in fall 2009.  Students in these classes, as well as students who are doing well in other English classes at the college, are recruited to work as writing coaches, who, after being trained, help other students at all levels of reading and composition through the college’s very active “writing workshop” classes.  Generally, the department is working to increase enrollment in its other literature classes and is changing course offerings in literature in order to do so.

The college offers a comprehensive creative writing program, as reflected in the certificates cited above.  The work of creative writing students in poetry, fiction, and playwriting/screenwriting at Berkeley City College is showcased in Milvia Street, the college’s award-winning journal of art and literature.  The journal is also a training ground for student editors and has received support and accolades from throughout the college; however, it has been underfunded.  The department offered a successful summer creative writing intensive program in 2008 and 2009.

The English department has worked actively with the basic skills initiative committee to improve instruction in basic skills.  Through BSI funding, the department has been able to increase the availability of English tutors and has worked with colleagues in other departments to pilot an interdisciplinary learning community for basic skills students entitled “PERSIST.”  This program, which is based on the work of Diego Navarro in the “Digital Bridge Academy” at Cabrillo College, is in its early stages; those piloting the program are learning from successes and even more from those areas needing improvement, and the program will, it is hoped, continue to improve.  

At the transfer level, English department classes are offered at different times and days, and seem to serve the needs of many of the students planning to transfer.  In all sections of freshman composition classes as well as those reading and composition classes leading to it, the department administers an essay test which is holistically scored by BCC English instructors.  This helps to maintain departmental standards for all composition instructors whose students take the test, and particularly for the instructors who score the exam each semester.  
While many students are well served by BCC composition and basic skills classes, many others who need tutorial assistance are unable to receive it because of a shortage of English tutors at the college.  Additionally, as BSI research indicates, it is important to structure tutoring initiatives at the college carefully in such a way that the students who most need the services are the ones who are most likely to use them.  Thus, students are likely to benefit from greater departmental involvement in the structuring of English tutorial services.
Recommendations:
• add a line item to the B.C.C. budget in order to adequately fund the college’s art and literary journal, Milvia Street.
• change literature offerings and advertise literature classes so as to increase enrollments in literature classes
• continue to develop and improve the PERSIST program
• increase departmental involvement in the structuring of English tutorial services at the college
 
______________________________________________________________________________
 
3.  Curriculum:
 

A curriculum review has been conducted, and course outlines in the English department have been updated as a part of this program review; this includes updating of prerequisites (co-requisites and advisories are not applicable to this department).  

Because of relatively low enrollments in literature classes, the department is changing its literature offerings.  It will be deactivating many of the literature offerings currently listed in the catalog, and is currently adding a new class, “Multicultural American Literature”; the department will be working to ensure that this class meet the American Cultures requirement at U.C. Berkeley to give students an added incentive to enroll.  Proposals for deactivations can be reviewed in appendix 3.

Student learning outcomes have been developed at the program and course level in the English Department (see appendix 4).  English faculty are aware of these SLO’s and incorporate them in their syllabi.  Course assessments have been conducted in English 1A, 17AB, 85A, 85B, 85C, 201, and 269, and plans resulting from these assessments are listed in appendix 1. 
Recommendations:
• continue to assess SLO’s
• develop a plan for addressing SLO assessment plans
 
______________________________________________________________________________
 
4. Instruction:
 

Most faculty in the English department at B.C.C. work to emphasize student-centered classes, using a variety of student projects based on modeling, small group activities, and structured, student-led activities.

The department has been using new technologies to improve instruction.  Approximately 66% of the faculty in the English department use turnitin.com to improve feedback to students (using the program’s “grademark” feature) and to stem problems with plagiarism.   Additionally, the department offers three online and eleven hybrid classes.  These include sections of English 1A, English 1B, English 20 (Dramatic Literature), and English 21 (Film Appreciation.

As mentioned above, in all sections of freshman composition classes as well as those reading and composition classes leading to them, the department administers an essay test which is holistically scored by BCC English instructors.  This helps to maintain departmental standards for all composition instructors whose students take the test, and particularly for the instructors who score the exam each semester.  Additionally, different groups of English instructors meet regularly to discuss teaching techniques and course planning; these include instructors in PACE (The Program for Adult College Education) and the English classes which articulate as lower division English major requirements at U.C. Berkeley, as well as those instructors conducting SLO assessment each semester. 


English instructors at BCC consistently cite the English assessment tool used by PCCD as a cause of poor student placement in English classes (see appendix 2).  Research conducted by the National Council of Teachers of English confirms that an assessment test for English placement should include a writing sample.  Departmental efforts to change the PCCD assessment tool have thus far been unsuccessful.

On the average, reading and composition class sizes in English are healthy.  In transfer classes in reading and composition (English 1A, 1B, and 5) taught between 2007-8 and 2009-10, average numbers of students per class ranged from 27 to  32 at census day.  Since class maximum enrollments in these classes are limited to 30 by union contract, these are reasonable numbers. In developmental (English 201) and basic skills (English 259) classes, average numbers of students enrolled in sections on census day during this period were remarkably high, rising steadily from year to year – 24 (07/08) to 30 (08/09) to 32 (09/10) in English 201 and 27 to 31 to 31 in English 259 – considering that these classes are also limited to a maximum enrollment of 30 by union contract.  These high numbers highlight the importance of adequate tutoring for students who, according to the college equity report, tend not to persist and who clearly need additional help.  It is worth noting here that the National Council of Teachers of English recommends a limit of 15 students per class at the basic skills level.  English 101, which is a developmental writing class offered in the PACE program (Program for Adult Education), does have lower enrollments, which varied from 12 to 18 students during the period between 2007-08 and 2009-10.  This, and the lower class sizes of literature classes in PACE, may be due to changes in the program itself, which include the elimination of the position of PACE recruiter and the emergence of competing PACE programs in the Bay Area. 


Because, by union rule, the maximum enrollment in English composition classes is lower than in classes in other departments at the college, it makes more sense to compare ratios of FTES/FTES (“productivity”) in English classes at BCC to those at  sister colleges.  The following chart shows recent productivity rates in English departments in the different colleges in PCCD:

	
	PROD/2008-09
	SP 2010

	BCC
	14.05
	17.45

	COA
	13.05
	16.13

	Laney
	14.58
	16.52

	Merritt
	13.85
	15.48
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 Enrollments in creative writing classes have also been healthy.  The introductory creative writing class (English 10, concurrent with English 70) averaged 36 students at census day from 2007-08 and 38 from 2008-09; the fiction writing classes averaged 37.5 students per section on census day during this period; poetry writing classes averaged 37 students per section during the same period.  The greatest variance in section sizes occurred in playwriting classes, in which average numbers of students on census day increased from 24 in 2008-09 to 31 in 2009-10.

Of literature courses in the department, the courses offered for English majors wishing to transfer to U.C. Berkeley have been offered the most regularly.  This is largely due to the high success rate for students who have taken this cluster of classes applying to transfer to U.C. Berkeley as English majors -- over 90% each year for the past five years, with 21 students successfully transferring in fall 2009.  One of these classes, English 17 (Shakespeare), has had very high enrollments.  The census day figures for the past three years are not available for this class.  However, the section being taught in Spring 2010 had 49 students at census day, and these figures have not been unusual for enrollments in past sections, which have been offered every summer session for the past five years. The average enrollments in English 85A, 85B, and 85C have been increasing every year, a fact which is hidden by their having been taught concurrently as team-taught classes for many years.  See the “curriculum” section for proposed changes in literature offerings.
Recommendations:
· improve the advertising of literature classes
· change literature offerings in the department in order to increase enrollments
• use information which has been collected by the department to validate the holistically scored essay test
· advertise the PACE program aggressively, with the help of a PACE recruiter
· apply to have American Multicultural Literature (English 50) fulfill the American Cultures Requirement at U.C. Berkeley
______________________________________________________________________________
 
5. Student Success:  
The retention rates throughout most English classes is approximately 73%, very close to the college average.  There was a drop in retention rates in English during 2008-09 to 68.3%; this may be a result of students’ severe and unprecedented difficulties with financial aid during this time, which caused many students in basic skills classes to withdraw.  The fact that there was a similar drop in retention in math classes during this time (from 70.5% to 67.9%)  supports this theory.  Success rates at the basic skills level are significantly lower than department-wide success rates every semester, as documented in such literature as the college equity report .  This reflects a statewide trend, as documented by the Basic Skills Initiative.  It is imperative that the college address this problem.  The Basic Skills Initiative “poppy copy” and other publications, such as those of the National Council of Teachers of English, indicate that, according to their research, tutorial assistance, cohort-based programs, and close connections between instruction and student services are the practices which most successfully address the low retention and persistence rates for basic skills students.  The Basic Skills Initiative committee and Title III coordinators are working to improve instruction at this level.   Although the English department ensures that English tutors at the college are adequately trained, there is currently little effort put into ensuring that those students who most need tutoring are encouraged to get it and little coordination between the English department and student services in terms of English tutoring.  The department should conduct research to determine what would motivate and encourage basic skills students to seek and effectively use tutoring.   Furthermore, it would benefit students if the positive attendance tutoring class related to tutoring in English were housed in the English department rather than in LRNRE; this would facilitate greater communication between student services and the English department concerning tutoring.

One of the college’s successful educational enrichment activities occurs in its “writing workshop” classes, which are designed to provide individual instruction to students concurrently enrolled in various reading and composition classes at the college, from basic skills through transfer-level. The average number of students per section on census day in 2008-09 was 35.5.  Anecdotal evidence suggests that for those students who completed the course, the persistence rates were high, despite the fact that the vast majority of the students in the class entered as basic skills students or as marginally prepared for the composition class in which they were enrolled, according to the instructors who advised them to take the class.  The department should conduct research to ascertain whether/how these classes enhance student success.

 As is noted above, the acceptance rate for B.C.C. English majors applying for transfer to U.C. Berkeley who have taken at least two of the classes designed for majors (English 17, 85A, 85B, or 85C) has been approximately 90% over the last five years.  Most of these transfer students have taken all four of the designated classes, thus fulfilling their lower division requirements for U.C. Berkeley at B.C.C.


In all classes in the English department, instructors assess learning primarily by assessing student essays or other types of writing (in creative writing classes), using a variety of rubrics.   Generally, these include essays that respond to and analyze readings.  At the departmental level, student learning outcomes assessments are being used to plan improvements in instruction (see appendix 1) whenever possible.  Some plans based on SLO assessments cannot be implemented without additional resources from the college.
.
As described in the last paragraph of section 2, in all sections of freshman composition classes as well as those reading and composition classes leading to it, the department administers an essay test which is holistically scored by BCC English instructors.  This helps to maintain departmental standards for all composition instructors whose students take the test, and particularly for the instructors who score the exam each semester.

Recommendations:
· develop a method to implement plans developed as a result of SLO assessments
· develop a plan to improve English tutoring at the school, including greater communication between student services and instruction in this area
· pilot the use of a holistically scored essay examination for assessment at B.C.C.
· research the efficacy of the writing workshop classes
______________________________________________________________________________
 
6.  Human and Physical Resources (including equipment and facilities)
 

The English department is currently composed of five full-time permanent faculty members and twenty-six part-time faculty members; of the 74 sections of English classes scheduled for fall, 2007, 76% (56) are slated to be taught by part-time instructors.  Currently, 1.5 permanent classified staff, as well as additional part-time classified staff and student workers, are hired  as English tutors who support the foundations program, work as writing coaches in “writing workshop” classes (English 208 and 258), and tutor students individually in the Learning Resources Center.    One .5 permanent classified staff member who worked as an English tutor has left this position, but was not replaced.  Because training English tutors is time-consuming but essential and because the department has experienced a great deal of turnover among temporary workers, it would be in the best interests of the department and the college to refill this .5 permanent classified position.

With the new building constructed in 2006-7 have come improved facilities for English classes, including improved access to audio-visual equipment, wireless internet access, and a writing lab. 
Recommendations:
• hire a .5 permanent classified English tutor

 
______________________________________________________________________________
 
7. Community Outreach and Articulation
 

The English department at Berkeley City College has worked with U.C. Berkeley, its closest  transfer institution and the one to which most BCC students apply, in the following ways:
- it has developed courses to fulfill all of the lower division requirements for English majors at U.C. Berkeley.  These four courses (English 17, 85A, 85B, 85C) have course-to-course articulation with the comparable courses at U.C. Berkeley (English 17, 45A, 45B, 45C)
- of the students applying to transfer from Berkeley City College to U.C. Berkeley as English majors who have taken all or some of these courses, the transfer rate has been approximately 90% for the past five years (11 of 13 in 2004-6, 13 of 15 in 2005-6, 11 of 12 in 2006-7, 17 out of 19 in 2007-8, and 21 out of 24 in 2008-9).
-English 1A and English 1B, the key transfer-level courses in reading and composition,  have been designed to meet the same regulations as the comparable courses at U.C. Berkeley in terms of amount and kinds of writing and amount of reading assigned

In addition, Berkeley City College has articulated its introductory creative writing class (English 10) with San Francisco State University, such that it is accepted as the equivalent of S.F.S.U.’s portal class into the creative writing major; a grade of B or better in this class is required of those students who wish to declare a creative writing major at that institution.  A number of B.C.C. students have successfully made the transition into that program.

In terms of collaborations which enhance the department’s staffing, we work closely with the Faculty Diversity Internship Program of the district, as well as the Mills College Theories and Strategies class, which has provided us with many interns and instructional assistants.  We have also hired a number of instructors from the Composition Program at San Francisco State, which specializes in training composition instructors for community college teaching positions.

Other local organizations with which the English department collaborates include the California Shakespeare Festival and Berkeley’s Subterranean Shakespeare (whose actors serve as guest speakers in English 17 each summer), Poetry Flash (which has hosted poetry readings at the college and with which the instructor of English 91, 92, 93, and 94 works closely), and Aspire schools, where a B.C.C. instructor will be teaching English 201, working closely with a teacher from the high school.  The department should develop further collaborations with California State University/East Bay and Berkeley High School, among others.
Recommendations:

• increase collaborative efforts with four-year colleges, including California State University/East Bay; with high schools, including Berkeley High School; and with local community agencies
Appendix 1 -- Planning Templates

Accelerated Instructional Program Review 

Resource Needs Reporting Template 

	Division:  English/

ESL/Education
	Department/Program:  English


	Contact:  Jenny Lowood


	Item Identified in Program Review (justification) 

	Human Resources (Staffing)
	Physical Resources
(Facilities)
	Technology and/or Equipment
	Supplies Budget
	Curriculum

	add line item to BCC budget to adequately fund

Milvia Street Journal (Section 2/Narrative)
	
	
	
	x
	

	revise literature offerings and improve advertising of literature classes to increase enrollments (Section 2/Narrative, 3/Curriculum)
	
	
	
	x
	x (include ensuring that English 50 fulfill the American Cultures req./UCB)

	continue to develop and improve the PERSIST program (Section 2/Narrative)
	x
	
	
	x
	x

	improve English tutoring services at BCC (Section 2, Narrative, 5/Curriculum)
	x hire .5 permanent classified English tutor (Sec. 6)
	
	
	
	x

	develop a method for implementing SLO assessment plans (Section 3, Curriculum, 5/Student Success)
	 x

	
	
	x
	x

	validate essay test for intake assessment (Section 3, Curriculum, 5/Curriculum)
	
	
	
	
	

	research efficacy of writing workshop classes (Section 5/Curriculum)
	
	
	
	
	

	increase efforts at collaboration with four-year colleges and community agencies (Section 7/Outreach)
	
	
	
	
	x


Integrated Planning Template



	Division:  English/ESL/Education
	Department/Program:  English
	Contact:  

Jenny Lowood
	

	Strategic Direction :  

- Determine main obstacles to student engagement in terms of access, equity, and success

- Engage students in programs and services in order to open opportunities for academic and career goal-setting

	

	 Institutional Goal :  Access, Equity, and Success

	
	

	Objective:  Increase Student Engagement

	Priority:
	

	Activities/Tasks
	Responsibility
Lead person(s)
	Resources
	Timeline
	Comments
	College Planning Link(s) *

	1. continue to develop and improve the PERSIST program (Sec. 2, 3)
	PERSIST coordinator, English & other faculty
	
	curriculum changes by Spring 2011
	
	BSI Committee, Title III, Roundtable

	2.    improve English tutoring   

       services at BCC (Sec. 2, 3)

      
	English dept. chair, Title III lead, VPI’s
	BSI, Title III


	develop plan by Fall 2010
	
	BSI Comm,

Curriculum Committee,

Roundtable

	3.    validate essay test for intake 

       assessment (Sec. 3, 5)
	English dept. chair, faculty
	
	plan pilot project by Spring 2011
	
	District Matriculation Committee, District Education Committee

	4.     research efficacy of writing

        workshop classes (Sec. 3, 5)
	English dept. faculty
	
	Fall 2010
	
	BSI Committee, Title III, SLO Committee


CC
*College Planning Links:
Budget Committee
Facilities Committee
Technology Committee
Curriculum Committee
Learning Assessment (SLO) Committee

Integrated Planning Template



	Division:  English/ESL/Education
	Department/Program:  English
	Contact:  

Jenny Lowood
	

	Strategic Direction :  Bring the Outside In

	

	 Institutional Goal  :  Community Partnerships & Engagement
	
	

	Objective:  Become the cultural, educational, and services focal point of the community
	Priority:
	

	Activities/Tasks
	Responsibility
Lead person(s)
	Resources
	Timeline
	Comments
	College Planning Link(s) *

	1. increase efforts at collaboration with four-year colleges and community agencies (Sec. 7/Outreach)
	English dept. faculty
	
	ongoing
	
	Roundtable


CC
*College Planning Links:
Budget Committee
Facilities Committee
Technology Committee
Curriculum Committee
Learning Assessment (SLO) Committee

Integrated Planning Template



	Division:  English/ESL/Education
	Department/Program:  English
	Contact:  

Jenny Lowood
	

	Strategic Direction:  Use results of SLO assessments to improve courses and programs
	

	 Institutional Goal :  Programs of Distinction

	
	

	Objective:  Complete Target for SLO’s and Assessments by End of Year
	Priority:
	

	Activities/Tasks
	Responsibility
Lead person(s)
	Resources
	Timeline
	Comments
	College Planning Link(s) *

	1. develop a method for implementing SLO assessment plans (Sec. 3, 5)
	SLO team leader
	
	Fall 2010


	
	SLO Committee, Roundtable, Leadership Council


CC
*College Planning Links:
Budget Committee
Facilities Committee
Technology Committee
Curriculum Committee
Learning Assessment (SLO) Committee

Student Learning Outcomes Reporting Template

(Course Level Outcomes - English 1A)
	Division:  English/ESL/Education
	Department/Program:  English


	Course:  English 1A

	Contact: J. Lowood  

	Student Learning Outcome
	Outcome Measure
	Definition of Data (Sample/Population)
	Method of Data Collection & Source
	Expected Level of Performance
	Actual Level
 of Performance
	Plan of Action

	write strong research 

papers
	essay (research paper)


	20% of students in all sections (64 students)
	essay submitted in class


	*
	*
	*

	write strong essays


	essay (in-class response to reading)
	20% of students in all sections (64 students)
	essays collected from departmental in-class essay exam
	*
	*
	*

	apply active reading strategies
	essay (in-class response to reading)
	20% of students in all sections (64 students)
	essays collected from departmental in-class essay exam
	*
	*
	*


*Note:  This assessment involved administering a rubric for the research paper assessment, and a different rubric for the in-class essay assessment.  The significant factors involving level of performance had to do with results, for each essay, involving the different criteria on the rubrics.  The findings were as follows:

Research Paper Findings:  In 8 of 12 areas, student performance at the target 4-5 level (see www.taskstream.com for full explanation) exceeded 75% in the assessment of English 1A research papers. The areas in which students did not reach these scores were organizational cohesion (use of transition words, references, and other markers to help readers see connections), development with specific research, mechanics, and document format. In all of these areas except mechanics, they scored below 66%. They scored higher than 75% in development of thesis, organizational structure, development with support (including explanations and examples), clarity, conciseness, awareness of audience and purpose, and sentence variety.  

Research Paper Action Plan:  

·  Develop a bank of materials and exercises for a sequence of research paper assignments in English 1A. These will be available in print form and on a departmental web page. They will focus on teaching students to analyze texts thoroughly, provide evidence for assertions, and document research papers properly.
In-Class Essay Findings:  In most areas, student performance at the 4-5 level was below 66%. Students met the 66% target in organizational structure (here, 19% scored 5) and exceeded 75% in sentence variety. Scores were particularly low in summarizing (50%), demonstrating an understanding of the text (59%), developing with support (45%), and developing by using citations (40%).  Students scored considerably lower in the in-class essays than in the research papers.

In-Class Essay Action Plan:

· Change instructions on HAWrVEE directions to require students to write a one paragraph summary of the reading, then write a response essay (this has been done, and the results have proven generally positive).
· Update course outline to reflect emphasis on summarizing and paraphrasing (this has been done)
· Develop a bank of materials on summarizing, paraphrasing, and citing sources (see research paper action plan)
· Develop proofreading/editing course.
Student Learning Outcomes Reporting Template

(Course Level Outcomes - English 17, 85A, 85B, 85C)
	Division:  English/ESL/Education
	Department/Program: English 

	Courses:  English 17A, 17B, 85A, 85B, 85C
	Contact: J. Lowood 

	Student Learning Outcome
	Outcome Measure
	Definition of Data (Sample/Population)
	Method of Data Collection & Source
	Expected Level of Performance
	Actual Level
 of Performance
	Plan of Action

	all courses:

write strong essays which demonstrate analysis of literature
	essay demonstrating literary analysis appropriate to topic of course 
	50% -  randomly selected
	essays written for course, rubric applied


	see below
	see below
	see below

	17A/B: effectively analyze literature of Shakespeare in light of historical context, critical theories, and/or formal elements
	essay demonstrating literary analysis appropriate to topic of course 
	50% -  randomly selected
	essays written for course, rubric applied


	70% achieve score of 2 or better in all areas of rubric
	90% achieve score of 2 or better in all areas of rubric
	n/a

	85A: effectively analyze literature in English through Milton in light of ...
	essay demonstrating literary analysis appropriate to topic of course 
	50% -  randomly selected
	essays written for course, rubric applied


	70% achieve score of 2 or better in all areas of rubric
	In all areas, performance exceeded expected level, except in thesis development and analysis 
	see below

	85B: effectively analyze literature in English (late 17th-19th centuries) in light of ...
	essay demonstrating literary analysis appropriate to topic of course
	50% -  randomly selected
	essays written for course, rubric applied


	70% achieve score of 2 or better in all areas of rubric
	70% achieve score of 2 or better in all areas of rubric
	see below

	85C: effectively analyze literature in English (late 19th-20th centuries) in light of ...
	 essay demonstrating literary analysis appropriate to topic of course

	50% -  randomly selected
	essays written for course, rubric applied


	70% achieve score of 2 or better in all areas of rubric
	70% achieve score of 2 or better in all areas of rubric
	see below


Note:  This assessment involved administering a rubric to assess essays which were written in response to class assignments.  The significant factors involving level of performance had to do with results, for each essay, involving the different criteria on the rubric.  Full details of the assessment plan, assessment findings, and action plan are on www.taskstream.com, as described on the student assessment link of the BCC home page.  In three of these four literature classes, student performance exceeded expectations in all or most areas.  English 85A was an exception, although students in this class still performed well in most areas.

English 85A Findings:  Of the seven areas, 90% or more achieved a score of 2.0 or better in development with illustration from the text, mechanics/clarity, and documentation format, and 70% or more achieved a score of 2.0 or better in the area of organization. Only 30% received a score of 2.0 or better in the area of thesis development, and 40% in the area of development/analysis.  In English 85B, 85C, and 17, these were also the areas in which students scored the lowest. They are also the areas of greatest correlation with overall weak scores.

English 85A/85B/85C Action Plan:  

· post examples of strong literary criticism on the departmental web site and annotate some of these strong essays so that students can see what is done well
· develop departmental documents on how to write strong literary analyses, especially focussing on thesis development
· develop a section of English 1B especially intended for English majors
· identify specific tutors for students in literature classes
Student Learning Outcomes Reporting Template

(Course Level Outcomes - English 201AB, 269AB)
	Division:  English/ESL/Education
	Department/Program:  English


	Course:  English 201A, 201B, 269A, 269B

	Contact: J.Lowood 


	Student Learning Outcome
	Outcome Measure
	Definition of Data (Sample/Population)
	Method of Data Collection & Source
	Expected Level of Performance
	Actual Level
 of Performance
	Plan of Action

	write strong essays


	essay (in-class response to reading)


	20% collected randomly
	essays written in class


	*
	*
	*

	apply active reading strategies
	essay (in-class response to reading)
	20% collected randomly
	essays written in class


	*
	*
	*

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	


 *Note:  This assessment was administered in Spring 2009, but the department has not yet been able to interpret the findings in a meaningful way.  The only clear difference between findings in English 201AB essays and in English 269AB essays is that the English 269AB results indicate a significantly higher score in organization.  Generally, the English 201AB scores are higher, but not in all areas.  

In order to assess ability to analyze readings, the department chose to administer an in-class exam (HAWrVEE) in which students summarized and responded to an essay instead of writing an essay in response to a simple prompt, as they had done in the past.  Raters who had experience scoring previous in-class essays and this one reported that students did not seem to have done as well on this one, especially in relation to development of ideas with specifics; they speculated that perhaps students had not had enough time to read and analyze the reading and then write an essay in response during the same time (ninety minutes) in which they had only been asked to write an essay previously.  To test the theory that this was the case, raters scored twenty portfolios, consisting of both in-class and at-home essays, and compared the scores to the scores of the in-class essays.  Scores for the portfolios were overwhelmingly higher than for the in-class essays.  It may be that an in-class essay is insufficient to fully demonstrate the SLO’s in this case.

Action Plan:

· Pilot a portfolio assessment for English 201AB and 269AB
Student Learning Outcomes Assessment Action Plans Reporting Template

(Course Level Outcomes - English)
	Plan
	Course(s)
	Resources Needed
	Additional Notes

	Develop a bank of materials and exercises for a sequence of research paper assignments in English 1A. These will be available in print form and on a departmental web page. They will focus on teaching students to analyze texts thoroughly, provide evidence for assertions, and document research papers properly.
	English 1A
	support for curriculum development
	

	Change instructions on HAWrVEE directions to require students to write a one paragraph summary of the reading, then write a response essay (this has been done, and the results have proven generally positive).
	English 1A
	
	this has been completed

	pilot a portfolio assessment for English 201AB and 269AB
	English 1A
	support for curriculum development
	

	Update course outline to reflect emphasis on summarizing and paraphrasing (this has been done)
	English 1A
	
	this has been completed

	Develop a bank of materials on summarizing, paraphrasing, and citing sources (see research paper action plan)
	English 1A
	support for curriculum development
	

	Develop proofreading/editing course.
	English 1A
	
	it might be possible to develop English 208/258 to meet this need

	post examples of strong literary criticism on the departmental web site and annotate some of these strong essays so that students can see what is done well
	English 85A, 85B, 85C
	support for curriculum development
	

	develop departmental documents on how to write strong literary analyses, especially focussing on thesis development
	English 85A, 85B, 85C
	support for curriculum development
	

	develop a section of English 1B especially intended for English majors
	English 85A, 85B, 85C
	
	this requires scheduling a section with this special emphasis

	identify specific tutors for students in literature classes
	English 85A, 85B, 85C
	
	this requires coordination with the Learning Resources Center

	Pilot a portfolio assessment for English 201AB and 269AB
	English 201AB, 269AB
	support for curriculum development
	


 Appendix 2 -- English Department Faculty Survey (2007)
In 2007, the researcher for Berkeley City College, Marilyn Sargent, collaborated with the English department to develop a survey that allowed faculty to contribute their views on program issues. Ten out of twenty-six faculty, both full-time and part-time, responded. The number of respondents to a specific question is noted as the “N” in the tables below. 

Primary areas of inquiry followed program review concerns: describing and identifying program needs and describing pedagogical techniques, methods and emerging innovations.

PROGRAM NEEDS

UNMET NEEDS

When asked about the unmet needs of students for services, improved assessment was

the most important unmet need (4.40 on a 5 pt. scale) and tutoring was a close second

(4.20), followed by counseling and psychological services.

SUPPORT QUALITY

We asked about the ways BCC supports quality “through culture, collegiality, recognition and resources”. For all of these four varieties of support, the average response was somewhat lower than the midpoint (3.0) of a 5-pt scale. BCC was not rated as extremely supportive in these areas of recognition, collegiality, culture or resources; neither was BCC rated at the extremely low end.

Recognition and culture were both rated as contributing the most to high quality, while resources were lacking in support of quality. Support for high quality remains an important need across the board, as perceived by the faculty respondents.

Student Placement and Assessment

Student placement was similarly a concern. When asked about the extent students are placed appropriately, most respondents indicated “to some extent”or a “3” on a 5-pt scale. There was remarkably little variation.

Enrollment Support

The faculty was asked how class enrollment could be increased. Advising

(4.11 on a 5 pt. scale), advertising, and support for creative faculty efforts (both 3.88)

were all noted as means of supporting enrollment increases.

PEDAGOGY

Teaching methods and motivational strategies were other areas of inquiry.

TEACHING METHODS

When asked about frequently used teaching methods, discussion was the most frequent by far (4.8 on the 5-pt. scale), followed by lecture (3.90), demonstration (3.20) and projects (3.10).

MOTIVATIONAL STRATEGIES

Motivational strategies for the college and for the faculty member to help students stay in school were also probed. Giving positive feedback ranked first (4.90) with little variation in responses.  Developing a relationship with the student was also very highly ranked (4.70). 
When asked about motivational strategies at the level of the college, the provision of “educational services to help students learn (tutoring, writing workshops)” was paramount to ALL RESPONDENTS with no variation.

EDUCATIONAL QUALITY AND BCC VISION

The faculty was also asked to supply open-ended, qualitative responses.

VISION

The faculty was asked to describe the vision as related to the English department. The themes that emerged from the question about vision stressed the following:


•
Transfer orientation


•
Collaboration in the department and with other departments


•
Support for faculty from administration and other faculty colleagues
QUALITY

To achieve quality, the faculty emphasized increased attention to teaching and teachers, while also emphasizing a collegial community for support and learning. Additionally, the importance of services was also recognized.

Teaching Support, Learning and Collegiality


•
Retain quality teachers,


•
Attention to part-time faculty,


•
Distrust for “Peralta system” /administration


•
Collegiality to exchange teaching/learning methods


•
Substantive offerings for flex-day

Appendix 3 -- Overview/ Berkeley City College English Courses
Composition sequence:
pre-collegiate             
college-level                       transferable
                                
         non-transferable               freshman comp.
       269AB     
->    201AB   
       ->           1A                ->            1B, 5




             101AB 





   





         
Support Classes:  English 208 (Writing Workshop) - college-level, non-transferable


        English 258 (Writing Workshop) - pre-collegiate 
Creative Writing Classes:  
English 10AB/70AB (Introduction to Creative Writing/Trans. Autobiography to C.W.)
                                                (intro)              (intermed)       (intensive)         (spec. projects)
Fiction Writing Sequence:  71AB     ->      72AB    ->   73AB   ->        74
Poetry Writing Sequence:  91AB     ->     92AB     ->  93AB    ->         94
Play Writing/Screenwriting:   86    ->        87       ->      88     ->         89
Other Writing Classes:

Non-Fiction Writing                14
Technical Writing

    53
Literary Journal Editing        120
Travel Writing

    48
Literature Classes that Fulfill Lower Div. Req. for UCB English Majors:
English 17AB (Shakespeare)
English 85A, 85B, 85C (Survey Courses, Literature in English)
Other Literature Classes:
English 20 (Introduction to Dramatic Literature) -- primarily taught in PACE
English 21 (Film:  Art and Communication) -- primarily taught in PACE
English 31 (Survey of African-American Literature)
English 32AB (Contemporary Women Writers)
English 33B (Introduction to Contemporary Literature)

English 34 (The Short Story)
English 37B (American Fiction: 1945 to Present)
English 44AB (Masterpieces of World Literature)
English 47 (Children’s Literature)

English 50 (Multicultural American Literature) -- has just been approved at CIPD but has not yet gone to the board
English 82 (Introduction to Latino/Chicano Writing)
English 138 (Asian American Literature)
Other:  

English 130 (Introduction to English Syntax and Grammar)/transferable class designed primarily for tutors and potential teachers
Non-Transferable Classes Taught Concurrently with Transferable Classes
English 211 (concurrent with English 5)
English 217AB (w/17AB)
English 220 (w/20)
English 231 (Survey of African-American Literature)
English 232AB (Contemporary Women Writers)

English 248 (The Short Story)
English 237B (American Fiction: 1945 to Present)
English 238 (Asian American Literature)
The English department recommends that the following courses be deactivated:
English 30AB (Introduction to American Literature)
English 35AB (Introduction to Film, Introduction to Theater
English 37A (American Fiction: 1914 to 1945)
English 41AB (Survey of British Literature)
English 46AB (Survey of English Literature)

English 83 (American Nature Writing)
English 230AB (Introduction to American Literature)
English 246AB (Survey of English Literature)
English 237A (American Fiction: 1914 to 1945)
English 78 (Women’s Voices: Feminist Writing)
English 235 (Breaking Writer’s Block - .5 units)
English 801 (How to Publish - .5 units)
English 810 (Courting the Summer Muse - 0 units)
English 812 (Relaxation and Writing - 0 units)
English 816 (Novel Writing Intensive - 0 units)
English 818 (Play Writing Intensive - 0 units)
English 111 (Scriptwriting and Storyboarding/Multimedia class)
English 112 (Critical Studies in Multimedia)
English 113 (Writing for Hypermedia)
English 250 (Basic Writing)
English 251 (Basic Reading)
English 259AD (Foundations in Reading and Writing) -- same as 269
English 267AB/268AB (Basic Reading/Basic Writing, 1-3 units)
Appendix 4 – Student Learning Outcomes – 
English Department
Student Learning Outcomes in English Classes at BCC
English 1A
• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• write effective, well edited, well organized research papers of 3,000-5,000 words which apply appropriate and clear organizational strategies

• apply active reading strategies in order to identify main ideas and critically analyze and explain ideas in texts

English 1B

• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• apply active reading strategies in order to identify main ideas and critically analyze and explain ideas in texts (written summaries, exercises, and reading responses)

• effectively analyze literature in light of historical context, critical theories, and/or formal elements

English 5

• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• apply active reading strategies in order to identify main ideas and critically analyze and explain ideas in texts

English 10A/10B
• write a piece of fiction with strong character development, plot, conflict, and dialogue, using original language  

• write a poem with strong use of voice, imagery, and poetic conventions of form and sound, using original language 

• write a play or screenplay with strong character development, plot, dramatic sequencing, dialogue and/or monologue, using appropriate language to reveal characters

English 14

• apply active reading strategies in order to identify main ideas and critically analyze and explain ideas in texts 

• apply writing strategies effectively, considering audience, context, purpose, and conventions of American non-fiction writing

English 17A/17B

• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• effectively analyze literature of Shakespeare in light of historical context, critical theories, and/or formal elements

English 20

• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• effectively analyze plays as literature in light of historical context, critical theories, and/or formal elements

English 21

• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• effectively analyze films as literature in light of historical context, critical theories, and/or formal elements

English 32A/32B

• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• effectively analyze women’s literature in light of historical context, critical theories, and/or formal elements

English 70A/70B
• write a piece of fiction with strong character development, plot, conflict, and dialogue, using original language  

• write a poem with strong use of voice, imagery, and poetic conventions of form and sound, using original language 

• write a play or screenplay with strong character development, plot, dramatic sequencing, dialogue and/or monologue, using appropriate language to reveal characters

English 71A/71B/72A/72B/73A/73B
• write a piece of fiction with strong character development, plot, conflict, and dialogue, using original language

English 74
• write a highly polished piece of fiction with strong character development, plot, conflict, and dialogue, using original language

• research venues for publication or public presentation of work

English 85A
• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• effectively analyze literature in English through Milton in light of historical context, critical theories, and/or formal elements

English 85B
• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• effectively analyze literature in English from the late 17th through mid-19th century in light of historical context, critical theories, and/or formal elements

English 85C
• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• effectively analyze literature in English from the mid-19th century to the present in light of historical context, critical theories, and/or formal elements

English 86/87/88
• write the first act of a play or screenplay with strong character development, plot, dramatic sequencing, dialogue and/or monologue, using appropriate language to reveal characters

English 89
• write a highly polished first act of a play or screenplay with strong character development, plot, dramatic sequencing, dialogue and/or monologue, using appropriate language to reveal characters

• research venues for publication or public presentation of work

English 91A/91B/92A/92B/93A/93B
• write a poem with strong use of voice, imagery, and poetic conventions of form and sound, using original language

English 94
• write a well sequenced collection of poetry of at least 24 pages, with strong use of voice, imagery, and poetic conventions of form and sound, using original language

• research venues for publication or public presentation of work

English 101A/101B
• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• apply active reading strategies in order to identify main ideas and critically analyze and explain ideas in texts

English 201A/201B
• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• apply active reading strategies in order to identify main ideas and critically analyze and explain ideas in texts

English 208ABCD/258ABCD
• write well organized, well developed, effective, well edited, logically sound, and clear essays 

English 217A/217B
• effectively analyze literature of Shakespeare in light of historical context, critical theories, and/or formal elements

English 269A/269B
• write well organized, well developed, effective, well edited, logically sound, and clear essays 

• apply active reading strategies in order to identify main ideas and critically analyze and explain ideas in texts

Note:  When multiple courses share the same slo’s (for example, English 269A, 269B, 201A, 201B), it is expected that the results of the assessments will show that students in these courses are at different levels.

Student Learning Outcomes in English Programs at BCC
	Upon completion of the A.A. in English Language & Literature, students will be able to
	Assignments
	Class
	Institutional

Outcomes

	· write well organized, well developed, effective, well edited, logically sound, and clear essays

	Essays 
	1A, 1B, 17A, 17B, 85A, 85B, 85C
	Communication

Critical Thinking

	· write effective, well edited, well organized research papers of 3,000-5,000 words which apply appropriate and clear organizational strategies

	Research paper (3,000-5,000 words)
	1A, 5
	Information 

Competency

Communication 

Critical Thinking 

	· apply active reading strategies in order to identify main ideas and critically analyze and explain ideas in texts

	Written summaries, exercises and reading responses
	1A, 1B, 5
	Communication

Critical Thinking

	· effectively analyze literature in light of historical context, critical theories, and formal elements

	Essays which demonstrate analysis of literature
	1B, 17A, 17B, 20. 31, 32A, 32B, 33B, 37A, 37B, 44A, 44B, 47, 82, 83, 85A, 85B, 85C, 138, Hist. 33
	Communication

Critical Thinking

Information

Competency

GlobalAwareness 

And Valuing

Diversity


	Upon completion of the A.A. in English/Writing
	Assignments
	Class
	Institutional

Outcomes

	· write well organized, well developed, effective, well edited, logically sound, and clear essays

	Essays 
	1A, 1B, 5,  17A, 17B, 85A, 85B, 85C
	Communication

Critical Thinking

	· write effective, well edited, well organized research papers of 3,000-5,000 words which apply appropriate and clear organizational strategies

	Research paper (3,000-5,000 words)
	1A, 5
	Information 

Compentency

Communication 

Critical Thinking 

	· apply active reading strategies in order to identify main ideas and critically analyze and explain ideas in texts

	Written summaries, exercises and reading responses
	1A, 1B,  5, 10A, 10B, 14, 70A, 70B, 71A, 71B, 72A, 72B, 73A, 73B, 74, 83, 86, 87, 88, 89, 91A, 91B, 92A, 92B, 93A, 93B, 94
	Communication

Critical Thinking

	· apply writing strategies in a variety of genres, considering audience, context, purpose, and genre-specific conventions

	Writing in a variety of genres, including non-fiction prose, fiction, poetry, and drama
	1A, 1B, 10A, 10B, 14, 70A, 70B, 71A, 71B, 72A, 72B, 73A, 73B, 74, 83, 86, 87, 88, 89, 91A, 91B, 92A, 92B, 93A, 93B, 94
	Communication

Critical Thinking

GlobalAwareness 

And Valuing

Diversity


	Upon completion of the Certificate in Creative Writing/Fiction
	Assignments
	Class
	Institutional

Outcomes

	· write a piece of fiction with strong character development, plot, conflict, and dialogue, using original language

	Short story or part of a novel 
	10A, 10B, 70A, 70B, 71A, 71B, 72A, 72B, 73A, 73B
	Communication

Critical Thinking

	· write a novella or short story collection with strong character development, plot, conflict, and dialogue, using original language
	Novella or short story collection of 24+ pages
	74
	Communication 

Critical Thinking 

	· research venues for publication or public presentation of work

	Written exercise
	74
	Communication

Critical Thinking

Information Literacy


	Upon completion of the Certificate in Creative Writing/Poetry
	Assignments
	Class
	Institutional

Outcomes

	· write a poem with strong use of voice, imagery, and poetic conventions of form and sound, using original language

	Poems 

 
	10A, 10B, 70A, 70B, 91A, 91B, 92A, 92B, 93A, 93B
	Communication

Critical Thinking

	· write a well sequenced collection of poetry of at least 24 pages, with strong use of voice, imagery, and poetic conventions of form and sound, using original language

	Poetry collection of 24+ pages
	94
	Communication 

Critical Thinking 

	· research venues for publication or public presentation of work

	Written exercise
	94
	Communication

Critical Thinking

Information Literacy


	Upon completion of the Certificate in Creative Writing/Playwriting and Screenwriting
	Assignments
	Class
	Institutional

Outcomes

	· write a play or screenplay with strong character development, plot, dramatic sequencing, dialogue and/or monologue, using appropriate language to reveal characters

	Play or screenplay 

 
	10A, 10B, 70A, 70B, 86, 87, 88
	Communication

Critical Thinking

	· write a play or screenplay of at least 50 pages, with strong character development, plot, dramatic sequencing, dialogue and/or monologue, using appropriate language to reveal characters

	Play or screenplay of at least 50 pages
	89
	Communication 

Critical Thinking 

	· research venues for publication or public presentation of work

	Written exercise
	89
	Communication

Critical Thinking

Information Literacy


Appendix 5 – Education

1.  College:  Berkeley City College
     Discipline, Department or Program:  Education Department
     Date: March 12, 2010
     Members of the Accelerated Instructional Program Review Team:  Jenny Lowood,  
        Loretta Kane
 
______________________________________________________________________________
 
2.  Narrative Description of the Discipline, Department or Program: 
 
The Education department at Berkeley City College is very small, consisting of only two classes, Education 1 and Education 97.  BCC has offered one section of Education 1 every semester for the past several years.  Its enrollments have been strong; for example, the class currently has a productivity level of 19.75, and in fall 2009 it was 20.8.  Education 97 is a field studies class, which is undergoing development; it should be a valuable complement to Education 1 since it offers students the opportunity for hands-on training in the field.

In January 2006, the Peralta Community College District jointly signed a memorandum of understanding with California State University, East Bay, which reads, in part, as follows:

The Peralta Community College District through its colleges, College of 
Alameda, Laney College, Merritt College, and Vista College [now Berkeley City 

College], and California State University, East Bay (CSUEB) agree to establish a 

joint Fast Track Liberal Studies/Multiple Subjects Credential Program.  The 

purpose of this program is to provide an accelerated pathway for community 

college students who begin their higher education careers in the Peralta 

Community College District to achieve a Bachelor of Arts Degree in Liberal 

Studies plus a Multiple Subjects Teaching Credential....  

Berkeley City College has articulated eleven classes with the Liberal Studies B.A. (Elementary Teacher Preparation Option) at California State University, East Bay.  Because there is an anticipated need for elementary school teachers in California within the next few years, and because the courses which have been articulated are currently at Berkeley City College, most of them taught routinely, and they fulfill important general education requirements for IGETC, the department recommends the development of the following associate of arts program:

Liberal Arts A.A. – Elementary Education


Program Requirements for A.A. or Teacher’s Aide Certificate:


Education 1 (3)

Education 97 (2)

Biology 10 (4)

English 44B (3)

Geog 2 (3)


Health Ed. 1 (3)


History 19 (3)

Math 18 (3) 

Sociology 1 (3)






(27 units)

Recommendation:

· develop Liberal Arts A.A. - Elementary Education program, as outlined above, at Berkeley City College, with input from California State University, Easy Bay, and local school districts
· work with California State University, East Bay, and local school districts to develop Education 97
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