IN OUR CLASSROOM
SITUATION
INPUTS

ACTIVITIES

OUTPUTS

(what we do)
Fall 2009
1. Through FIN
and DBA identify
selfreflective/collabora
tive learning
strategies existing
on campus and
interview students
and instructors to
assess these
practices.
2. Learn from
Persist instructors
how Spherical
Dynamics aids in
teaching and
learning
3. Establish
proposal
guidelines for
Spring FIG
applications
Spring 2010
1. Launch
additional FIGs
through proposal
process generated
by Steering
Committee
2. Use CCCSE
and SENSE
directed questions
for initial
“evaluations.”

(who we reach)
1. Instructors
2. Professional
Development
Committee
3. College
Roundtable
4. Academic
Senate
5. Department
Chairs
6. VPI
7. President
8. District
Academic Senate
9. PFT

Knowledge
BCC is central to
maintaining the
social and
economic health of
the northern
Alameda County
through its
certificates,
degrees, and
workforce and
transfer
preparation. As
an open access
institution, BCC
addresses the
needs of a diverse
population of
learners with
vastly varying
levels of academic
preparation.
Assisting the
underprepared
student to attain
the basic skills
needed to
succeed in
college-level work
has been a core
function of BCC.

(what we invest)
1. Funding for
FIGs and Focus
Groups
2. Professional
Development
support for offcampus
scholarship
3. Fund Research
4. Research to
help project
financial impact of
investments
5. Time to sit on
different
institutional shared
governance seats

ASSUMPTIONS Basic skills education on most campuses has been
marginalized and expectation of students has been low. Many others
listed in Strengthening Pre-Collegiate Education in Community
Colleges, 2008

1. Review
qualitative and
quantitative data
from existing
Faculty Inquiry
Network
2. Learn
effectiveness of
PACE Reading
Apprenticeship
inquiry
3. Scan potential
participants and
areas of focus for
expanding to five
to 10 Faculty
Inquiry Groups
within the first year
of the five-year
plan.
4. Scan DAS and
PFT feelings
regarding
evaluation change.

OUTCOMES
Actions

1. Conduct
multiple Faculty
Inquiry Groups
(FIGs).
2. Include selfreflective/collabora
tive teaching as a
part of faculty
evaluations.
3. Conduct
several series of
professional
development to
address selfreflective/collabora
tive learning and
release findings
from FIGs.
4. Conduct an
annual public
review of student
success
measurements.
5. Launch an
effective,
comprehensive
early alert system.

Conditions

Successful
retention with selfreflective/collabora
tive teaching
practices to
engage students
in assessing their
learning needs
and to increase
transitions from
basic skills
courses to
transfer/CTE
courses and
eventually on to
career goals
and/or four-year
institutions.

EXTERNAL FACTORS Conflicting demands on instructor and student time.
Student engagement opportunities and obstacles. Assessment tools for
accurate evaluation of effectiveness and delivery of practices.

IN OUR SERVICES
SITUATION

INPUTS

ACTIVITIES

OUTPUTS

(what we do)
Fall 2009
1. Assess CCCSE
data and hold
separate student,
faculty, CBO
forums to gain
better
understanding of
the problem.
2. Create catalog
of services
available on and
off campus to
students
Spring 2010
1. Publish catalog
of service
providers.
2. Formalize
student mentor
program and
student action
teams to perform
triage for students.
3. Develop plan
for formative
evaluation of
student services.
4. Implement
instructor advisory
program.

(who we reach)
1. Students and
potential students
who don’t make it
to the front door.

Knowledge
BCC is central to
maintaining the
social and
economic health of
the northern
Alameda County
through its
certificates,
degrees, and
workforce and
transfer
preparation. As
an open access
institution, BCC
addresses the
needs of a diverse
population of
learners with
vastly varying
levels of academic
preparation.
Assisting the
underprepared
student to attain
the basic skills
needed to
succeed in
college-level work
has been a core
function of BCC.

(what we invest)
1. Money for
student, staff,
instructor, and
community focus
groups.
2. Publication of
the catalog.
3. Staffing to
facilitate and
organize focus
groups.
4. Research.
5. CBO
relationships.
6. City Services
relationships.

2. Students who
don’t make it from
the front door to
the classroom.
3. Students who
don’t make it from
one classroom to
the next

1. Knowledge of
all services
available to
students on
campus.
2. Knowledge of
the student
experience with
services on and off
campus.
2. Knowledge of
local connections
to user friendly
local governmental
and nongovernmental
service providers.
3. Understand
best practices for
evaluating a
student services
plan.
4. Knowledge of
effective practices
for delivering
cultural awareness
professional
development on
campus.
5. Knowledge of
the ways to
implement
instructor advisory.

OUTCOMES
Actions
1. Students are
aware of and
using services with
positive feedback.
2. Students with
needs are
identified and
linked to services
by instructors,
counselors and
peers.
3. Mandatory staff
development
implemented for
all who have direct
contact with
students in
delivering services
on campus.
4. Conduct
mandatory staff
development on
integrating
services with
services.
5. Implement
instructor advisory
program.
6. Document and
centralize services
offered on and off
campus.

Conditions
Empowered and
engaged students
capable of
accessing userfriendly services
on campus and in
the local
community offcampus.

ASSUMPTIONS Engaged and empowered students are more likely to

EXTERNAL FACTORS History of racism, sexism, classism,

succeed and matriculate in college; instructors who are knowledgeable of
student services are more likely to have stronger relationships with
students; students who see their instructors care are more motivated to
perform for that instructor; when instructors and students acknowledge
that certain services are a right and not a privilege, they are more likely
not to stigmatize people in need.

disenfranchisement, and disengagement; Budgetary crisis in state and district;
Role of district service center support; Active Community-Based Organizations

IN OUR INSTITUTION
SITUATION

INPUTS

ACTIVITIES

OUTPUTS

(what we do)
Fall 2009
1. Form BSI
Steering
Committee.
2. Lobby for
voting
membership at
Department Chairs
and Academic
Senate.
3. Research most
difficult classes on
campus.
Spring 2010
1. Steering
Committee
participation in
Master Ed Plan
drafting.
2. Draft plan of
formative
evaluation.
3. Propose
supports for
difficult classes on
campus.
4. Formalize
relationship
between programs
service basic skills
students.

(who we reach)
1. College
Roundtable
2. Academic
Senate
3. Department
Chairs.
4. Division Deans
5. VPI
6. College
President

Knowledge
BCC is central to
maintaining the
social and
economic health of
the northern
Alameda County
through its
certificates,
degrees, and
workforce and
transfer
preparation. As
an open access
institution, BCC
addresses the
needs of a diverse
population of
learners with
vastly varying
levels of academic
preparation.
Assisting the
underprepared
student to attain
the basic skills
needed to
succeed in
college-level work
has been a core
function of BCC.

(what we invest)
1. Release time
for BSI
Coordinator
2. Stipends for
Steering
Committee.
3. Professional
Development
support.
4. Funding for
research.
5. Research to
help project
financial impact of
investment.
6. Time to sit on
different
institutional
governance seats.

ASSUMPTIONS Equitable support minimally requires equal
spending if not greater allocation of funds which will result in greater
success and recouping of those funds. More money will help bridge
the achievement gap. Specific BSI representation on governance
committees will help gain institutional support of funding objectives.
College governance boards influence planning and budgeting.
Research available to campus leaders will support the efforts to
increase funding.

1. Awareness of
fiduciary impact of
equity in funding.
2. Awareness of
historically difficult
classes on
campus.
3. Knowledge of
effective practices
to create equity in
resource
allocation.
4. Knowledge of
reasons for
difficulty in both
student and
instructor
perspective.
5. Knowledge of
curricular support
for staff and
instructors.
6. Awareness of
any internal
opposition to the
BSI agenda.
7. Knowledge of
attitudes of
campus
stakeholders
regarding BSI
agenda.

OUTCOMES
Actions
1. Specific BSI
representation on
campus
governance
forums.
2. Report annually
on the status of
funding in regards
to Basic Skills and
Transfer Courses.
3. Structure
multiple
professional
development
opportunities for
instructors.

Conditions
1. Campus
committed to
allocate funds to
basic skills at a
number equal to or
greater than the
allocation to
transfer.
2. Comprehensive
mobilization of
resources around
difficult classes to
increase student
success.

4. Create summer
scholars’
academy.

EXTERNAL FACTORS Department Unit Plans. Make up of Roundtable.
Leverage with department chairs.

IN OUR COMMUNITY
SITUATION
INPUTS

ACTIVITIES

OUTPUTS
Knowledge

BCC is central to
maintaining the
social and
economic health of
the northern
Alameda County
through its
certificates,
degrees, and
workforce and
transfer
preparation. As
an open access
institution, BCC
addresses the
needs of a diverse
population of
learners with
vastly varying
levels of academic
preparation.
Assisting the
underprepared
student to attain
the basic skills
needed to
succeed in
college-level work
has been a core
function of BCC.

(what we invest)
1. Money for
forums and
surveys
2. Research to
help project
financial impact of
investment.
3. Time to sit on
different
institutional
governance seats.

(what we do)
Fall 2009
1. Conduct
workshops and
forums
2. Partner with
local media
3. Assess current
level of “hope and
optimism” of
student population
and community
4. Plan summer
scholars’ academy
with partnership
with local school
districts and CBOs
5. Include
questions about
referrals in intake
process
Spring 2010
1. Create separate
fund for donations
2. Write curriculum
for Scholars’
Academy
3. Evaluate current
level of “hope and
optimism”
4. With advisory
board, create 4year plan.
5. Host State of
the Community
forums.
6. Survey student
referrals.

ASSUMPTIONS Community engagement will lead to student
support, engagement and ultimately empowerment. Community
colleges are successful when the community values its community
college.

(who we reach)
1. YMCA
2. West Berkeley
Alliance
3. Berkeley High,
B-Tech, Emery
High, and Albany
High counselors
4. Community
Leaders

1. Scan
community
perspectives and
willingness to
engage through
surveys distributed
to CBOs and
Community
Leaders in
hardcopy and
online format.
2. Research
details about
student referrals.
3. Scan what
funders want to
see prior to
supporting BCC
programs.
4. Create
community
advisory board as
a source of
scanning
community.
5. Identify existing
institutional
partnerships that
can be used
effectively.

OUTCOMES
Actions
1. Conduct
successful
campaign
demonstrating the
opportunities and
success afforded
to students in
Basic Skills
programs.
2. Establish
community
endowment to
fund scholarships,
internships, and
mentorships.
3. Conduct
summer scholars’
academy in which
BCC basic skills
students tutor and
mentor elementary
school students.
4. Include
community
involvement in end
of term projects
and
recognition/awards
ceremonies.
5. Hold annual
State of the
Community Forum
to highlight student
achievement,
engagement, and
needs.

Conditions
1. Community
awareness of and
support for
increased
enrollment,
retention, and
success of underrepresented and
under-served
students.
2. Increased
hope, optimism,
and engagement
in community by
promoting the
success of basic
skills programs
and students.
3. Increased
student referrals of
friends and family
to BCC
4. Active mentor
and alum program.

EXTERNAL FACTORS Large economic disparities exist throughout local
feeder communitieis. Dynamic community of social action. One of the
worlds’s greatest public institutions of higher education located blocks away.
High schools with existing reltionship with BCC AND high achievement
gaps.

